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Abstract: With the continuous acceleration of the current process of world integration, there is an 
increasing emphasis on foreign language learning. However, the current design of foreign language 
classroom teaching plans in China is unreasonable, and the emphasis on students' ideological, 
political, and cross-cultural abilities is low, which makes the teaching effect of foreign language 
courses poor and seriously hinders students' foreign language learning. In order to better solve these 
problems and promote the better development of foreign language teaching, this article explored them 
in conjunction with cognitive politics. Based on the study of foreign language course teaching, this 
paper indicated that a foreign language course teaching program can be established based on 
cognitive ideological and political theories, and two classes of students from a local college majoring 
in English, Class 1 and Class 2, were selected as teaching practice objects. The study found that this 
method has certain feasibility, and compared to the traditional method, the number of students in Class 
1 and Class 2 who were very satisfied with English course teaching increased by 17.54%. This 
indicated that the method proposed in this article can enhance students' enthusiasm for learning 
foreign languages and improve teaching quality, thereby cultivating students' cognitive and ideological 
abilities.  
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1. Introduction 

In the current information age, traditional foreign language curriculum teaching plans are no longer 
suitable for the learning of foreign language course students. It is necessary to reform and develop them 
by combining cognitive ideological and political thinking with scientific thinking [1]. However, many 
researchers are investigating how to use the cognitive perspective in the design of English classroom 
programs in order to compensate for the shortcomings of traditional teaching programs and to make the 
most of their unique functions in English classroom programs. Therefore, this article focused on 
exploring the construction methods and practical teaching of foreign language curriculum teaching 
plans from the perspective of cognitive ideological and political theory. It is hoped that this research 
can provide more theoretical basis for the reform of foreign language classroom teaching models and 
promote the better development of foreign language classroom teaching.  

Due to the continuous deepening of current teaching reform, foreign language teaching has attracted 
more attention. Scholars have approached the teaching of foreign language courses from different 
perspectives and have proposed a variety of teaching strategies based on this, which have played a 
positive role in improving the effectiveness of language classes. Byram Michael believed that language 
teaching has a responsibility to prepare learners for interaction with people from other cultural 
backgrounds, imparting skills, attitudes, and knowledge to them. He also stated that foreign language 
teaching needs to be linked to other disciplines in order to develop a method of integrating civic 
education insights, all of which can have an impact on teachers' professional identity and overall 
curriculum collaboration [2]. Lee Given discussed the promoting effect of flipped learning on English 
learning and found through research that most students preferred to learn English in a flipped learning 
environment. Students in flipped classrooms were more actively involved in the learning process than 
those in non flipped classrooms. He believed that the teaching model of flipped learning has a positive 
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effect on English learning [3]. Wang Danping explored the reality and complexity of sudden language 
transitions in foreign language classrooms, and found through experiments that cross language is a 
dialogue method jointly constructed by teachers and students, which has a promoting effect on foreign 
language teachers to update their language learning knowledge and develop transformative 
teacher-student relationships. He also pointed out that the cross-language approach is an innovative 
way of teaching and learning. [4]. Some of the explorations they have made in teaching foreign 
language courses can both enrich the theory of foreign language teaching and motivate students to learn, 
thus improving the teaching effectiveness of English majors. 

To promote the reform of foreign language teaching mode, this article combined the theoretical 
analysis of cognitive ideology with previous scholars' discussions on foreign language course teaching 
to construct a new foreign language course teaching plan. Through teaching practice research, it was 
found that the new teaching plan constructed in this article is more conducive to improving students' 
foreign language learning effectiveness and stimulating their interest in learning. Compared with 
traditional teaching plans, the innovation of this article's plan lied in its attention to the importance of 
cognitive ideological and political theory and its application in foreign language teaching, which helps 
to improve students' cognitive level and cultivate their ideological and political concepts. The research 
process of this article is shown in Figure 1.  
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Figure 1: Research process of this article 

2. Theoretical Basis for Constructing Teaching Plans for Foreign Language Courses 

2.1 Foreign Language Course Teaching Plan 

2.1.1 Overview of Foreign Language Course Teaching 

The teaching of foreign language courses includes five aspects: objectives, content, sequence, 
teaching process, and evaluation [5]. Foreign language teaching aims to develop students' 
comprehensive English language skills, independent learning ability, and comprehensive cultural 
literacy to meet the needs of China's social development and world interaction [6]. Currently, in foreign 
language teaching in Chinese universities, English, Russian, Japanese, German, and French are the 
main languages used, and most schools consider English as their first foreign language.  

The new curriculum standards believe that improving students' ability to understand and interpret 
Chinese culture, serving the international exchange of Chinese culture, is an important task for foreign 
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language teaching in colleges and universities. In foreign language teaching colleges and universities, 
socialist core values should be integrated. The curriculum should fully explore its ideological and 
emotional resources in various aspects such as course construction, textbook writing, and teaching 
implementation, enrich its humanistic connotation, and achieve the unity of instrumental and 
humanistic qualities [7]. College English teaching should actively integrate into the ideological and 
political courses of the school, serving the moral education and talent cultivation of the university.  

On the basis of cultivating students' English proficiency, college foreign languages strengthen their 
awareness and ability for cross-cultural communication, and on this basis, develop their independent 
learning ability, enhance their overall cultural quality, and cultivate their humanistic spirit and thinking 
ability. This enables students to use foreign languages correctly and efficiently in their studies, daily 
life, and future work to meet the development needs of the country, society, schools, and individuals 
[8-9].  

2.1.2 Current Situation of Foreign Language Curriculum Teaching 

At present, foreign language courses in Chinese universities are no longer well adapted to the needs 
of the new curriculum reform [10-11]. It is mostly reflected in five aspects: First, it is not clearly stated 
that the purpose and content of its writing is to serve the moral and ideological education in the 
curriculum. Secondly, the proportion of Chinese culture and technology reflected in various textbooks 
is very low, some even completely absent, which is not conducive to students telling Chinese stories 
well, spreading Chinese culture, and building confidence in Chinese culture [12]. Thirdly, there is a 
lack of emphasis on people's moral cultivation. Fourthly, unit teaching activities, language learning 
content, and exercise design are all scattered, and educational objectives cannot be considered as an 
organic whole. The teaching of language knowledge, the cultivation of language abilities, the 
improvement of language quality, and the shaping of values cannot be combined. Fifth, the 
phenomenon of "disconnection" is more prominent.  

Although some textbooks may focus on "integrity" in some content, these contents are either not 
implemented or labeled, and the phenomenon of "two skins" is relatively serious. Therefore, in order to 
better accomplish the tasks of "cultivating morality and cultivating talents" and "thought and political 
education in courses", it is necessary to redesign the teaching content of foreign language courses and 
construct corresponding teaching plans and strategies based on this [13].  

2.2 Overview of Cognitive Ideological and Political Theory 

The learning process of a person is a process of mutual influence among the cognitive system, 
metacognitive system, and self-system. Among them, the cognitive system is responsible for effectively 
processing and processing the information required to complete a task, and it is responsible for 
analyzing, operating, inferring, comparing, and categorizing work. Cognitive load refers to the energy 
put into learning activities by students. On this basis, a cognitive method based on knowledge 
extraction, understanding, analysis, and application is proposed. To scientifically understand the 
contemporary meaning and acquisition mechanism of practical knowledge, it is necessary to develop 
metacognition in cognitive activities.  

One is consistency in content. The goal of "cognitive ideology and politics" is to enable people to 
form ideologies, political concepts, and ethical norms that are consistent with society and class. 
"Attitude" is the core of ideological concepts and a component of "cognitive ideology and politics".  

The second is consistency in the object. The object of foreign language teaching under cognitive 
ideology and politics is citizens, people of all ethnic groups, and their ideological and moral qualities, 
cultural qualities, and spiritual motivation, which is consistent with the object of persuasion. The object 
of cultivation is citizens, the object of improvement is quality, and the goal of uniting and mobilizing 
the people to achieve is to stimulate spiritual motivation, which is closely related to a correct attitude, 
that is, the purpose and content of a correct attitude.  

The third is the inclusiveness of purpose, and a correct attitude is the starting point and destination 
of cognitive persuasion theory. The purpose of foreign language teaching under cognitive ideology and 
politics is simply to correct people's attitudes, guide their behavior, and improve students' cross-cultural 
level.  

The fourth is consistency in the process. The persuader conveys certain information to the 
persuasive person through a specific environment, with the aim of encouraging the persuasive person to 
change their attitude. However, the formation of their new attitude involves three stages: "obedience", 
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"assimilation", and "internalization". The process of cognitive thought and political education is 
essentially the process of transforming certain social ideologies, values, and moral norms into the 
personal ideological and moral character of the educated. The prerequisite for transformation is to make 
the educated believe and accept the requirements of society from the bottom of their hearts, and 
incorporate them into their own value system. From this point, it can be seen that the attitude formation 
of college students is consistent with their cognitive understanding and internalization of teaching 
under ideological and political education.  

2.3 The Construction of Foreign Language Teaching Programs from the Perspective of Cognitive 
Ideology and Politics 

Taking English teaching and learning in colleges and universities as an example, important 
ideological and political elements should be integrated into the classroom to enjoy foreign language 
teaching and achieve one lesson, one gain [14-15]. Each unit should have a clear ideological and 
political theme, audio-visual content and activities, practice design, and final output tasks and projects. 
On this basis, this article indicates that the design concept based on cognitive ideological and political 
themes is more in line with the current construction of foreign language curriculum teaching plans.  

Compared to other disciplines, foreign language teaching represented by college English mainly 
covers the culture and society of European and American countries [16-17]. To promote Chinese 
culture to the world, tell the story of China better, and establish our own cultural confidence, it is 
necessary to have a full understanding and respect for the cultures of various countries, understand each 
other, and tolerate each other, in order to achieve this goal. Therefore, in the teaching content of foreign 
language courses, it is necessary to balance the proportion of Chinese culture and Western culture, so 
that students can have a deeper understanding of the advantages and disadvantages of the two cultures 
and civilizations in comparison [18].  

As an organism, the use of language units inevitably carries the subjective initiative of users and 
their own cultural characteristics. Therefore, in foreign language teaching, the fundamental concept of 
"holistic teaching" should be followed, while also emphasizing the teaching of foreign language writing. 
Therefore, it is necessary to integrate different teaching modes and approaches, integrating their 
respective advantages into an organic whole. This not only facilitates individualized teaching, but also 
facilitates serving foreign language writing [19].  

However, the rich cognitive ideological and political theories in foreign language teaching should 
be invisibly integrated into all teaching activities, links, and textbooks. A single teaching method and 
path are difficult to meet new requirements. It is necessary to integrate the advantages of different paths 
to select suitable textbooks, in order to teach according to students' aptitude and flexibly adopt task 
based collaborative and exploratory methods [20].  

3. Teaching Practice of Foreign Language Course Teaching Plan 

3.1 Teaching Experiment Design 

After constructing foreign language curriculum teaching through cognitive ideological and political 
theory, this article also needs to conduct empirical exploration of this plan through teaching practice. 
Therefore, this article selects two sophomore classes of English majors from a local university as the 
experimental subjects. Among them, Class 1 constructed a curriculum teaching plan through traditional 
methods and conducts teaching, while Class 2 constructed a curriculum teaching plan through the 
ideological and political discourse of this article before conducting teaching. After 4 months of study, 
the English scores and satisfaction with the teaching plan were compared between two classes of 
students in the post test. The basic information of the two classes of students before the experiment is 
shown in Table 1.  

Table 1: Basic information of students in two classes before the experiment 

Serial number Class Class 1 Class 2 
1 Number of people Schoolboy Schoolgirl Schoolboy Schoolgirl 
2 10 32 8 33 
3 Total number of people 42 41 
4 Pre test English score 62.32 ± 7.62 63.42 ± 6.38 
5 P value 0.312 
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3.2 Teaching Experiment Results 

3.2.1 Comparison of Student English Scores 

Student grades can intuitively reflect the teaching effectiveness of the course teaching plan and are 
the most important criterion for measuring the teaching plan. A comparison of the teaching 
effectiveness of the two classes after four months was made, as shown in Figure 2. 

 
Figure 2: Comparison of English test scores between two classes of students 

From Figure 2, it can be seen that the proportion of students in Class 1 who scored below 60 was 
19.05%, the proportion of students in the 60-69 range was 23.81%, the proportion of students in the 
70-79 range was 40.48%, the proportion of students in the 80-89 range was 9.52%, and the proportion 
of students in the 90-100 range was 7.14%. The proportion of students in Class 2 who scored below 60 
was 7.32%, the proportion of students in the range of 60-69 was 12.2%, the proportion of students in 
the range of 70-79 was 9.76%, the proportion of students in the range of 80-89 was 51.22%, and the 
proportion of students in the range of 90-100 was 19.51%. It can be seen that the scores of Class 1 
students were mostly concentrated in the range of 70-79 points. In addition, the proportion of students 
with scored below 60 and 60-69 was also high. Overall, it can be seen that after four months of 
teaching, the overall performance of Class 1 students was not high. The scores of students in Class 2 
were mostly concentrated in the range of 80-89 points, followed by the range of 90-100 points, 
indicating that students in Class 2 generally scored higher. This meant that the English test scores of 
Class 2 students were better than those of Class 1 students, and their test results were better.  

In addition, this article also counted the highest, lowest, and average scores of the two classes of 
students in the pre test and post test. The specific results are shown in Table 2.  

Table 2: Comparison of the highest scores, lowest scores, and average scores of the two classes of 
students on the pre test and post test 

Class Highest score Lowest score Average 
Pre test class 1 91 38 62.32 ± 7.62 
Post test class 1 94 50 66.25 ± 3.13 
Pre test class 2 90 40 63.42 ± 6.38 
Post test class 2 98 57 70.33 ± 5.62 

From Table 2, it can be seen that the highest, lowest, and average scores of Class 2 students in the 
post test were higher than those of Class 1 students, indicating that Class 2 students have made more 
significant progress in the post test.  

3.2.2 Comparison of Student Satisfaction 

Student satisfaction is an important criterion for measuring students' teaching attitude. Usually, the 
higher the satisfaction of students, the more proactive they are towards teaching. The satisfaction of 
students in two classes with English course teaching is shown in Figure 3.  
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Figure 3: Comparison of students' satisfaction with English course teaching between two classes 

From Figure 3, it can be seen that the proportion of students in Class 1 who were very satisfied with 
the teaching plan was 19.05%, and the proportion of students who were very dissatisfied was 4.76%, 
with the highest proportion being satisfied, with 35.71%. The proportion of students in Class 2 who 
were very satisfied with the teaching plan was 36.59%, while the proportion of students who were very 
dissatisfied was 2.44%. Among them, the highest proportion was also the degree of satisfaction, which 
was 48.75%. Compared to Class 1 students, Class 2 students had a 13.04% increase in satisfaction and 
a 17.54% increase in very satisfied students. From this, it can be seen that the satisfaction level of Class 
2 students who conducted course teaching through this method was better, indicating that Class 2 
students were more interested in English learning. This approach is better suited to the design of today's 
foreign language teaching programs. 

4. Conclusion 

With the continuous changes in current educational needs, there are also different requirements for 
foreign language teaching. Therefore, it is an urgent topic to discuss how to reform the curriculum and 
teaching program to achieve better teaching effect in foreign language classroom teaching in Chinese 
universities. The theme of this article is the construction and practice of foreign language course 
teaching plans from the perspective of cognitive ideological and political theory. Firstly, the relevant 
research background of this article was introduced, and then previous scholars' research on this topic 
was explored. Through the analysis of the current situation of foreign language teaching in Chinese 
universities, this paper indicated that it is necessary to apply the cognitive thinking theory to the design 
of foreign language classroom teaching programs in universities. Finally, the correctness of the theory 
for foreign language classroom teaching was demonstrated by taking university English classroom 
teaching as an example. Research has shown that the application of cognitive ideological and political 
theory in the construction of foreign language curriculum teaching plans in this article has good 
application effects. It not only helps to improve students' foreign language grades, integrate language 
learning with ideological and political education, but also helps to stimulate students' interest in 
learning and maintain a positive attitude towards foreign language learning. However, due to 
limitations in experimental conditions, there are also some shortcomings in this study, and further 
exploration is needed in the future.  
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